This article aims to discuss functions of code switching in second and foreign language classrooms. The discussion focuses on learner (as opposed to teacher) code switching in classrooms in which the learners share the same language background. It explores the extent to which code switching plays the roles in enabling students to achieve the pedagogical goals. Also, it attempts to find the place of the functions in the notion of language learning strategy. For second language teaching and learning, the discussion is expected raise teachers' awareness of the patterns and functions the code switching may have in the teaching and learning process. Therefore, the paper is specifically addressed to teachers of second or foreign language as it will expectedly widen the teachers' horizon on the fact of code switching existing in language classrooms and help the teachers cope with the phenomenon.
either in the teacher discourse or the student discourse.
The notion of whether or not the first language should be exclusively (or near exclusively) used in the teacher-student interaction or the student-student interaction in language classrooms has long been a debate and receiving growing attention in the study of language learning. With regard to code switching in teacher discourse, those in favor of the exclusivity (or near exclusivity) of the L2 argue that it is not essential for students to understand everything said to them by the teachers and that switching to their first language (L1) will potentially hinder the learning process (Chambers, 1991; Halliwell & Jones, 1991; Macdonald, 1993) . The use of the native language by the students in second or foreign language classrooms will probably be seen (by teachers) as obstructing learning as it does not show the students' exposure to classrooms cannot be avoided, Cook (1991) still argued that the use of the L1 in teaching and learning process inevitably results in less exposure to the target language.
Furthermore, the switching may be seen as an indication of a failure to learn the target language or an unwillingness (by students) to speak in the target language. Regarding this, Willis (1981) assumed that if the students start to speak in their native language without the teacher's permission, it generally means that something is wrong with the lesson.
Opposing these views, Guthrie (1984) doubted the fact whether a lesson conducted entirely in the target language actually provides the students with greater intake. In fact, the exclusive use of the target language was seen as detrimental to language learning, as Skinner (1985) pointed out, considering that the exclusive use of the L2 can hinder the process of concept development by obstructing students to connecting with thoughts and ideas already developed in the L1.
In the middle of the debate came the argument which saw the need to switch from the target language to the first language as an inevitable fact in classrooms, however, uncontrolled use of the first language might undermine the learning process (Harbord, 1992) . The view suggests that while excluding the use of the first language the classrooms is considered impractical, controlled code switching, either in teacher discourse or in student discourse, may be Some studies in fact show that the use of the L1 can be highly purposeful and related to pedagogical goals. Cohen (1998) demonstrated the benefit of the L1 used (by students) as "the language of thought" during the performance of particular tasks.
Similarly, the benefit of code switching as a pedagogical tool in mastering language skills was investigated by Kobayashi and Rinnet (1992) who demonstrated some benefits of thinking in the L1 for writing activities. As for studies of the use of the L1 in reading tasks, Kern (1994) revealed a number of advantages of using the L1 in order to reduce memory constraints, convert text into more familiar terms, and avoid losing track of meaning.
Referring to the fact that the code switching is seen as an important tool in language learning, this study also attempts Volume 7, Number 2, August 2016 Sari Hidayati 85 to discuss the code switching in relation to language learning strategy, by tracing the position of code switching within the framework of language learning strategy (Oxford, 1990; O'Malley & Chamot, 1990 ).
The article particularly discusses learner code switching (as opposed to teacher code switching), however, the paper is specifically addressed to teachers of second or foreign language as it will expectedly widen the teachers' horizon on the fact of code switching existing in language classrooms and help the teachers cope with the phenomenon.
THE

PATTERNS AND THE
FUNCTIONS
OF THE CODE
SWITCHING
The first study to review was conducted by Eldridge (1996) . Analyzing The terms equivalence refers to the use of or elicitation of an equivalent word or expression in the native language for the purpose of searching for the similar word or expression in the target language. It was noted that 24 per cent of examples on the data employed this strategy. When the students were asked to explain why they code switched, the most common reply was that the required word or expression in the target language was simply unknown.
As a floor holding, the code switching appeared to function when the speed of retrieving the learned information was slower in the target language than in the native language, in this case, the use of the first language might be seen to function as a kind of stopgap, while the 'learned' target language was being retrieved. It was observed that the use of the native language in this situation could also function to avoid breakdown in communication.
The next function of the code switching is that it was used as a metalanguage to comment, evaluate or discuss about the tasks in student-student interaction. The researcher argued that there seemed to be a natural agreement among students that while tasks themselves should be performed in the target language, comment, evaluation and talk about the tasks may take place in the native language.
Consequently, in the task itself may be found natural switches from the target language performed for the task to the first language used as a metalanguage of the task. In similar context to that of the previous study, Hancock (1997) This function is similar to the use of the first language termed in the previous study (Eldridge, 1996) as floor holding. The second category of on-record discourse, the use of jokes, seemed to emerge to function as building "intimacy" (Jefferson, Sachs & Schegloff, 1987) with the other learner.
Reflecting on his analysis, the researcher suggested that teachers should not be worried about the presence of the first language in their classrooms. Instead, they are encouraged to carefully treat the code switching so that it may potentially give benefit for learning. He also argued that students had showed to have different motivations in using the first language for the second language learning and therefore it should not be treated similarly. When the students select the first language by default, teachers should raise their awareness by persuading them to use the target language.
On the other hand, if the students select the first language for a particular communicative purpose, efforts to cut down on the use of the native language will unlikely achieve the desired result. Finally, the researcher recommends teachers "not to assume that all L1 use is "bad" and all L2
use is "good" (p. 233).
Having slight differences in the context with the previous studies which investigated the student code switching in learning English as a second and foreign language, a study by Anton and DiCamilla (1999) , and "to make learning easier, faster, more enjoyable, more self-directed, more effective and more transferable to new situation" (Oxford, 1990, p. 8) . It is consciously selected by the learner (Cohen, 1998) and varies among individuals (Brown, 1994 
CONCLUDING REMARKS AND PEDAGOGICAL IMPLICATIONS
The article has reported the review of articles in searching for the functions of code switching by learners who share the same language background. The review has showed that each study encourages the use of the first language in the classroom as it has been demonstrated to serve several functions that enable the students to achieve the objectives in the language learning.
It also shows that some studies Referring to the fact, it can be concluded that the use of the first language by students in the classroom has significant and, in some cases, crucial functions which can potentially benefit learning. For teachers of second or foreign language, to whom the paper is particularly addressed, there are two things which may be perceived as reflections on the learner use of the first language in the classroom. First, it is suggested that the code switching should not be seen as an obstacle, deficiency or even failure in learning.
Instead, it may be seen as an important tool or beneficial learning strategy that enables learners to achieve the learning goal.
Finally, it is worth contemplating that by banning the use of the first language in the classroom, it will remove the opportunity for the students to experiment bilingual language practice, which can be the goal of learning. Also, in the classroom situation with low proficiency level of students, it will potentially obstruct the establishment as well as maintenance of intersubjectivity needed in the interaction.
